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Abstract 
The study aimed at measuring the perceived burnout levels of Iranian (N= 230) and Turkish (N=156) EFL teachers, 
determining the self-efficacy predictors of  EE, DP and PA processes of burnout, and determining what role they play 
cross-culturally. The MBI-ES was used to measure the perceived burnout levels of the participants and a shortened-
adapted version of Norwegian Teacher Self-Efficacy Scale was employed to measure their perceived self-efficacy. 
The results revealed a moderate significant difference between Iranian and Turkish groups only in EE processes, two 
subscales of NTSES as the dominant predictors of EE, DP and PA processes, and three subscales of NTSES as 
discriminatory predictors in EE, DP and PA processes across the groups.   
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1. Introduction    
 
-
(1974), an American psychiatrist, first coined the term to describe emotional depletion, motivational loss 
and commitment reduction experienced by human service workers after prolonged and extensive stress 
conditions (Soderfelt and Soderfelt, 1995). The concept was further popularized in social sciences in the 
writings of Maslach (1976), an American social psychologist, who 
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Based on the pioneering work of Freudenberger (1974) and Maslach (1976), Maslach and Jackson (1981) 
introduced the most widely accepted conceptualization of burnout and construed it as a psychological 
syndrome that has three dimensions: emotional exhaustion referring to feelings of being emotionally 
drained by intense contact with other people, depersonalizationreferring to negative attitudes or callous 
responses toward people, and reduced personal accomplishment 
competence and of successful achievement in working with people (Maslach, 1982; Maslach and Leiter, 
1997; Maslach, Schaufeli and Leiter, 2001).  
Burnout among teachers has been associated with many factors. One of them is teacher self-efficacy 
which refers to a future-
is, it determines how teachers believe they have the capacity to affect student performance (Bandura, 
1994; Bandura, 2006). Ashton (1985) defines teacher self-efficacy as 
-
accomplish 
self-efficacy beliefs have been related to a number of important outcomes associated with education. In 
classrooms with teachers of high instructional self-efficacy, students are more academically motivated, 
more likely to have high self-efficacy themselves, and more likely to achieve academic success (Moore 
and Esselman, 1992; Ross, 1992). 
As mentioned above, the study of self-efficacy has received increasing attention in burnout processes. 
Scholars propose that teachers with no sense of mastery (i.e., self-efficacy) usually lack the capabilities of 
adaptation and easily burn out (Chwalisz, Altmaier and Russell, 1992; Brouwers and Tomic, 2000). 
Therefore, the study tries to shed more light on burnout processes by taking into account the self-efficacy 
factor among Iranian and Turkish EFL teachers. To this end, the multidimensional self-efficacy model of 
Skaalvik and Skaalvik (2007), known as Norwegian Teacher Self-Efficacy Scale (NTSES), was 
employed. The model measures teacher self-efficacy in six dimensions of (a) instruction: a sense of 
ability to provide instruction so that maximum goals of the program to be achieved, (b) adapting 
education to individual students' needs: a sense of ability to provide individualized instruction, (c) 
motivating students: a sense of ability to engage students in teaching/learning activities, (d) keeping 
discipline cooperating with colleagues 
and parents: a sense of desire to  cooperate with others to solve problems, and (f) coping with changes: a 
sense of desire to  adapt oneself to methodological and situational changes (Skaalvik and Skaalvik, 2010).  
However, the study aimed at measuring the perceived burnout levels of Turkish and Iranian EFL teachers, 
determining which NTSES subscales predict the burnout processes of Emotional Exhaustion (EE), 
Depersonalization (DP), and Personal Accomplishment (PA), and determining what role they play across 
the groups while taking into account EE, DP and PA burnout processes. To this end, it includes the 
following research questions:   
the three-factor structure of the MBI-ES (i.e., EE, DP and PA subscales)?   
2. Which of the six subscales of NTSES predicts the burnout levels of EE, DP, and PA?  
3. Do the six subscales of NTSES play role cross culturally in prediction of EE, DP and PA burnout?  
 
2. Methodology  
 
The participants were Iranian (N=230) and Turkish (N=156) teachers teaching English as a foreign 
language in state high schools during 2011-2012 academic year. The data for the study were collected 
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from North West provinces of Iran (East Azerbaijan, West Azerbaijan, Erdebil, Zenjan, Kazvin, and 
Tehran) and four city , and Balgat) in Turkey. The 
Maslach Burnout Inventory-Educators Survey (MBI-ES) was employed to measure self-perceived 
burnout levels of the participants through 22 items in three dimensions of EE, DP and PA. The internal 
0.745). Additionally, an adapted shortened version (14 items) of the Norwegian Teacher Self-Efficacy 
Scale (NTSES) was used to measure teacher self-efficacy perceptions of Iranian and Turkish participants 
in the six dimensions mentioned above. The internal reliability of NTSES was 0.842 indicating a very 
high reliability index for the measure. The collected data were entered into the SPSS version 17.0 for 
Windows for analysis. Statistics such as mean, t-test, ANOVA, correlation coefficients, and standard 
multiple regressions were used for determining and explaining relationships among variables.   
 
 3. Results 
 
There was statistically significant difference between 
teacher burnout only in the subscale of EE (t= -2.638; P-value= 0.009, P< 0.05). However, no significant 
differences were observed between the groups in the subscales of DP (t= -1.047; P-value= 0.296, P> 0.05) 
and PA (t= -.421; P-value= 0.674, P> 0.05). The test-effect analysis based on the Eta value, according to 
Cohen (1988), showed a moderate significant difference between Iranian and Turkish groups in the EE 
subscale of burnout (Eta= 0.0178; Eta> 0.0 -effect indexes for the ratio of variance 
between variables for Eta square test are as: small=0.01, moderate = 0.06 and strong = 0.14. See Table 1.    
 
Table 1. Nationality and Teacher Burnout 
 
Burnout 
Subscales 
Group statistics   t-test  
Nationality N Mean  t df Sig.(2-tailed) Eta2 
 
1. EE 
Iranian 
Turkish 
Total 
230 
156 
386 
20.4478 
23.7051 
 
 
 
 
 
-2.638 
 
 
384.00 
 
 
0.009 
 
 
0.0178 
 
2. DP 
Iranian  
Turkish  
Total 
230 
156 
386 
7.4217 
8.0449 
 
 
 
 
 
-1.047 
 
 
366.33 
 
 
0.296 
 
 
- 
  
 3. PA 
Iranian  
Turkish 
Total  
230 
156 
386 
32.7565 
33.1026 
 
 
 
 
 
-0.421 
 
 
361.45 
 
 
0.674 
 
 
- 
 
The results of multiple regression analyses for determining the potential relationship between the six 
subscales of NTSES and the three burnout dimensions of EE [F (2, 383) = 20.52; P-value= 0.000, P< 
0.05], DP [F (3, 382) = 38.29; P-value= 0.000, P< 0.05] and PA [F (4, 381) = 54.66; P-value= 0.000, P< 
0.05] were statistically significant. See Table 2.  
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Table 2. EE, DP and PA processes and NTSES Predictors  
 
Subscales ANOVA 
N MeanSquare df F  Sig.(2-tailed) 
1. EE 386 2681.88 2;383 20.52 0.000 
2. DP 386 1042.01 3;382 38.29 0.000 
3. PA 386 2317.08 4;381 54.66 0.000 
 
The scrutiny of values for each subscale revealed that EE had significant linear relationship with the 
NTSES subscales of Maintaining Discipline (t= -4.434; P-value= 0.000, P< 0.05) and Coping with 
Changes(t= -2.260; P-value= 0.024, P< 0.05); DP with the subscales of Maintaining Discipline (t= -
5.484; P-value= 0.000, P< 0.05), Cooperating with Colleagues and Parents (t= -4.299; P-value= 0.000, 
P< 0.05) and Coping with Changes (t= -2.065; P-value= 0.040, P< 0.05); and PA with the subscales of 
Instruction (t= 3.509; P-value= 0.001, P< 0.05), Maintaining Discipline (t= 4.286; P-value= 0.000, P< 
0.05), Cooperating with Colleagues and Parents (t= 5.269; P-value= 0.000, P< 0.05) and Coping with 
Changes (t= 4.319; P-value= 0.000, P< 0.05). See Table 3. 
The results also indicated that the strongest predictor of EE and DP was Maintaining Discipline -
4.434; Beta= -0.239; -5.484; Beta= -0.286), and PA was Cooperating with Colleagues and 
Parents (t= 5.269; Beta= 0.244); whereas, the weakest predictor of EE was Motivating Student(t= 0.070; 
Beta= 0.004), DP was Instruction (t= 0.026; Beta= 0.001) and PA was Adapting Instruction to Individual 
Needs (t= 0.045; Beta= 0.037). See Table 3.  
 
Table 3. Coefficients of EE, DP and PA and NTSES Predictors  
 
Subscales EE   DP   PA  
Beta t Sig.  Beta t Sig.  Beta t Sig. 
1. Instruction -0.040 -0.725 0.469  -0.001 -0.026 0.979  0.164 3.509 0.001 
2. Adapting 0.070 1.037 0.301  -0.056 -0.895 0.371  0.037 0.637 0.525 
3. Motivating 0.004 0.070 0.944  -0.057 -1.070 0.285  0.076 1.577 0.116 
4. Discipline -0.239 -4.434 0.000  -0.286 -5.484 0.000  0.206 4.286 0.000 
5. Cooperating -0.088 -1.623 0.105  -0.216 -4.299 0.000  0.244 5.269 0.000 
6. Coping -0.122 -2.260 0.024  -0.105 -2.065 0.040  0.209 4.319 0.000 
Sig. Subscales items 4 and 6  items 4, 5 and 6   items 1, 4, 5 and 6  
  
Finally, the results of multiple regression analyses for determining the potential relationship between the 
13.30; P-value= 0.000, 
P<  F (1,154) = 11.22; P-value= 0.001, P< 0.05], 18.00; P-value= 
0.000, P<  F (3,152) = 29.00; P-value= 0.000, P< 0.05.] and 29.19; 
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P-value= 0.000, P< 0.05 and Tr.  F (3,152) = 35.76; P-value= 0.001, P< 0.05.] were statistically 
significant across Iranian and Turkish groups. See Table 4.     
 
Table 4. EE, DP and PA processes and NTSES Predictors across Ir. & Tr. Groups 
 
Subscales ANOVA 
N MeanSquare df F Sig.(2-tailed) 
Ir. Tr. Ir. Tr. Ir. Tr. Ir. Tr. Ir. Tr. 
1. EE 230 156 1766.97 1298.16 3;226 1;154 13.30 11.22 0.000 0.001 
2. DP 230 156 585.584 531.06 3;226 3;152 18.00 29.00 0.000 0.000 
3. PA 230 156 1437.34 1183.49 4;225 3;152 29.19 35.76 0.000 0.000 
 
 
 
The scrutiny of values for each subscale revealed that EE had significant linear relationship with the 
NTSES subscales of Maintaining Discipline (t= -2.636; P-value= 0.009, P< 0.05), Cooperating with 
Colleagues and Parents(t= -2.956; P-value= 0.003, P< 0.05), and Coping with Changes(t= -1.978; P-
value= 0.049, P< 0.05) in the case of Iranian teachers, while only with the subscale of Maintaining 
Discipline (t= -3.350; P-value= 0.001, P< 0.05) in the case of Turkish teachers; DP with the subscales of 
Maintaining Discipline (t= -3.912; P-value= 0.000, P< 0.05),Cooperating with Colleagues and Parents(t= 
-2.524; P-value= 0.012, P< 0.05), and Coping with Changes(t= -2.185; P-value= 0.030, P< 0.05) in the 
case of Iranian teachers, while with the subscales of Instruction  (t= -2.189; P-value= 0.030, P< 0.05), 
Maintaining Discipline (t= -3.413; P-value= 0.001, P< 0.05), and Cooperating with Colleagues and 
Parents(t= -4.191; P-value= 0.000, P< 0.05) in the case of Turkish teachers; and PA with the subscales of 
Instruction (t= 2.072; P-value= 0.039, P< 0.05), Maintaining Discipline (t= 3.358; P-value= 0.001, P< 
0.05), Cooperating with Colleagues and Parents(t= 4.459; P-value= 0.000, P< 0.05), and Coping with 
Changes(t= 3.652; P-value= 0.000, P< 0.05) in the case of Iranian teachers, while with the subscales of 
Instruction  (t= 4.796; P-value= 0.000, P< 0.05), Maintaining Discipline (t= 3.155; P-value= 0.002, P< 
0.05), and Cooperating with Colleagues and Parents(t= 2.828; P-value= 0.005, P< 0.05) in the case of 
Turkish ones. See Table 5 and 6.  
The results also indicated that the strongest predictor of Iranian group for EE and PA was Cooperating 
with Colleagues and Parents -2.956; Beta= -  
was Maintaining Discipline(t= -3.912; Beta= -0.265) and of Turkish group for EE was Maintaining 
Discipline(t= -3.350; Beta= -0.261), for DP was Cooperating with Colleagues and Parents (t= -4.191; 
Beta= -0.316), and for PA was Instruction (t= 0.357; Beta= 4.796); whereas, the weakest predictor of 
Iranian group for EE was Motivating Student (t= -0.619; Beta= -0.044) and for DP and PA was Adapting 
Instruction to Individual Needs -0.535; Beta= - -0.039) and of 
Turkish group for EE, DP and PA was Adapting Instruction to Individual Needs -0.107, Beta= -
-0.441, Beta-  
Table 5 shows the coefficient values for the NTSES subscales and burnout subscales of EE, DP and PA 
for Iranian group.   
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 Table 5. Coefficients of EE, DP and PA and NTSES Predictors for Iranian Group 
 
Subscales EE   DP   PA  
Beta t Sig.  Beta t Sig.  Beta t Sig. 
1. Instruction -0.099 -1.472 0.142  0.049 0.751 0.454  0.123 2.072 0.039 
2. Adapting 0.129 1.548 0.123  -0.044 -0.535 0.593  0.039 0.533 0.594 
3. Motivating -0.044 -0.619 0.537  -0.072 -1.043 0.298  0.086 1.378 0.170 
4. Discipline -0.183 -2.636 0.009  -0.265 -3.912 0.000  0.209 3.358 0.001 
5. Cooperating -0.197 -2.956 0.003  -0.167 -2.524 0.012  0.269 4.459 0.000 
6. Coping -0.134 -1.978 0.049  -0.142 -2.185 0.030  0.220 3.652 0.000 
Sig. Subscales items 4, 5 and 6  items 4, 5 and 6  items 1, 4, 5 and 6 
  
Table 6 shows the coefficient values for the NTSES subscales and burnout subscales of EE, DP and PA 
for Turkish group.  
 
Table 6. Coefficients of EE, DP and PA and NTSES Predictors for Turkish Group 
 
Subscales EE   DP   PA  
Beta t Sig.  Beta t Sig.  Beta t Sig. 
1. Instruction -0.017 -0.195 0.846  -0.170 -2.189 0.030  0.357 4.796 0.000 
2. Adapting -0.010 -0.107 0.915  -0.039 -0.441 0.660  0.102 1.223 0.223 
3. Motivating 0.064 0.704 0.482  -0.042 -0.514 0.608  0.135 1.753 0.082 
4. Discipline -0.261 -3.350 0.001  -0.264 -3.413 0.001  0.235 3.155 0.002 
5. Cooperating -0.027 -0.314 0.754  -0.316 -4.191 0.000  0.205 2.828 0.005 
6. Coping 0.055 0.579 0.563  0.082 0.925 0.356  0.161 1.922 0.057 
Sig. Subscales item 4   items 1, 4 and 5  items 1, 4 and 5 
 
4. Discussion  
 
The significant findings are discussed here to find answers to the three research questions which were the 
objectives of this study. The findings regarding the significant difference between Iranian and Turkish 
-factor structure of the MBI-ES (research question 
one) revealed that there was statistically moderate significant difference between the groups only in the 
subscale of EE, but not in the subscales of DP and PA. The mean scores of Iranian (Mean= 20.45) and 
ones. This implies that Turkish teachers feel emotionally drained from their job and are unable to give of 
themselves psychologically more than that of Iranian teachers. This may be attributed to the demanding 
taking responsibility for the 
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work they do because Turkish teachers offer 15-hour obligatory teaching per week, while Iranian teachers 
offer 24-hour obligatory teaching per week with a low amount of salary than that of Turkish teachers.  
With regard to which NTSES subscales predict the burnout levels of EE, DP, and PA, the findings 
demonstrated that of the six subscales of NTSES the Adapting Instruction to Individual Needs and 
Motivating Studentsubscales did not have significant relationships with any burnout subscales of EE, DP, 
and PA. Therefore, it can be argued that these subscales do not play significant role in burnout processes, 
that is, burnout cannot be the result of lack of the individualization of instruction and lack of student 
motivation. Whereas, Maintaining Disciplineand Coping with Changes subscales had significant 
relationships with all of the burnout subscales of EE, DP, and PA. Meanwhile, it can be argued that these 
subscales are the most determining factors of burnout processes, that is, lack of ability to deal with 
student discipline problems and lack of desire to adapt oneself to methodological and situational changes 
can result in EE, DP, and PA burnout (research question two). So, to avoid teacher burnout, it is necessary 
to empower teachers to dealproperly with student discipline problems by using their personal initiatives 
and benefiting from the resources available in their immediate contexts, such as collegial and 
organizational support. Moreover, they should be encouraged and trained to create positive changes in 
themselves according to situational changes.  
The results of the NTSES predictors of EE, DP, and PA also revealed that Cooperating with Colleagues 
and Parents had significant relationships with the burnout subscales of DP and PA and Instruction with 
PA. This means that the subscale of Cooperating with Colleagues and Parentsplay significant role in DP 
and PA burnout processes, while Instruction only in PA. In other words, a sense of desire from the 
teacher side to cooperate with colleagues and parents to solve his/her work problems will reduce DP and 
sense of ability to provide instruction concentrating on the goals of the 
program will develop his/her PA. Therefore, teachers should be educated how to cooperate with others in 
solving work problems to control DP burnout and develop PA. They should also be encouraged to 
develop PA through being trained how to provide instruction consistent with the goals of the program.  
Finally, the findings regarding the cross-cultural perspective of self-efficacy predictors of burnout 
(research question three) showed that the Maintaining Discipline subscale of NTSES had significant 
relationship with EE, DP, and PA of both Iranian and Turkish groups. This means that this subscale is the 
dominant predictor in burnout processes and cannot be used cross culturally as a distinguishing factor. On 
the other hand, Adapting Instruction to Individual Needs and Motivating Studentsubscales of NTSES did 
not have significant relationships with any burnout subscales of EE, DP, and PA between Iranian and 
Turkish groups, that is, these subscales are neutral in burnout processes and cannot discriminate the 
burnout processes across cultures too.   
Three subscales of NTSES, however, could discriminate the burnout processes between Iranian and 
Turkish groups: Instruction, Cooperating with Colleagues and Parents and Coping with Changes. The 
results showed that Instruction subscale had significant relationship with DP processes of only Turkish 
group and PA processes of both Iranian and Turkish groups, and not with EE processes of both groups, 
that is, Instruction was not a discriminatory predictor in EE and PA burnout processes between the 
groups, while it was only in DP processes. Therefore, it can be argued that Turkish teachers suffer from 
DP burnout as a result of their inability to provide instruction demanded by Turkish EFL programs. 
Whether this really attributed to the demanding goals of EFL programs in Turkish context or anything 
else, it is recommended that the program goals should be consistent with teacher abilities to avoid the DP 
burnout.  
The results also revealed that Cooperating with Colleagues and Parents subscale had significant 
relationship with EE processes of only Iranian group and DP and PA processes of both Iranian and 
Turkish groups, that is, Cooperating with Colleagues and Parents was not a discriminatory predictor in 
DP and PA burnout processes between the groups, while it was only in EE processes. Therefore, it can be 
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argued that Iranian teachers suffer from EE burnout as a result of their lack of desire to cooperate with 
colleagues and parents in solving problems or vice versa. To avoid EE burnout among Iranian teachers, 
cooperation among teachers, colleagues and parents should be developed through appropriate programs.  
Moreover, the findings illustrated that Coping with Changes subscale had significant relationship with 
EE, DP, and PA processes of only Iranian group, not with any EE, DP, and PA processes of Turkish 
group, that is, Coping with Changes was a discriminatory predictor in all burnout processes between the 
groups. Therefore, it can be argued that Iranian teachers suffer from EE, DP, and PA burnout as a result 
of their lack of desire to adapt themselves to methodological and situational changes. If fact, Iranian 
teachers are reluctant to situational changes because of not being involved in decision making processes, 
not being provided with opportunities for peer collaboration andsupport, not being allowed for teacher 
voice, not perceiving freedom from externally imposed agendas, etc. Therefore, they do not take 
responsibility for the work they do, thus, they are led to burnout. To avoid burnout among Iranian 
teachers, they should be empowered in these areas and trained how to create positive changes in 
themselves according to situational changes.  
 
5. Conclusion 
 
The study aimed at measuring the perceived burnout levels of Iranian and Turkish EFL teachers, 
determining which NTSES subscales predict the burnout subscales of EE, DP and PA, and determining 
what role they play between Iranian and Turkish groups by taking into account the EE, DP and PA 
burnout subscales. The results revealed that there was a moderate significant difference between Iranian 
and Turkish groups in the EE subscale of burnout; the Maintaining Discipline and Coping with Changes 
subscales of NTSES were the dominant predictors of EE, DP, and PA, whereas Adapting Instruction to 
Individual Needs and Motivating Student were neutral to all these processes among both Iranian and 
Turkish groups; and Instruction, Cooperating with Colleagues and Parents and Coping with Changes 
subscales of NTSES could discriminate the EE, DP, and PA processes between Iranian and Turkish 
groups. However, these findings may be beneficial to educational policy makers if they want to develop a 
positive work environment for their employees, to teachers if they want to diagnose the work parameters 
affecting negatively their performance, and whoever in the field if he/she is interested in student 
achievement and development.  
 
References  
Research on Motivation in Education: The Classroom Milieu, Vol. 2, pp. 141-174. Orlando, Academic 
Press. 
 
- Encyclopedia of human behavior (Vol. 
4, pp. 71-81). New York: Academic Press.  
 
------------ - Self-
efficacy beliefs of adolescents (pp. 307-337). Greenwich, Connecticut: Information Age Publishing. 
 
Brou -efficacy in 
Teaching and Teacher Education, 16, 239-253. 
 
Chwalisz, K., Altmaier, E. M., & Russell, D. W. (1992). Causal attributions, self-efficacy cognitions, and 
coping with stress. Journal of Social and Clinical Psychology, 11, 377-400. 
1194   Ebrahim Khezerlou /  Procedia - Social and Behavioral Sciences  70 ( 2013 )  1186 – 1194 
 
Cohen, J. W. (1988). Statistical power analysis for the behavioral sciences (2nd Ed.) Hillsdale, NJ: 
Lawrence Erlbaum Associates. 
 
Farber, B. A. (1991). Crisis in education: Stress and burnout in the American teacher. San Francisco, 
California: Jossey-Bass Inc.  
 
- Journal of Social Issues, 30(1), 159-165. 
 
Maslach, C. (1976). Burned-out.Human Behavior, 5, 16-22.  
 
------------ (1982).Burnout: The cost of caring. Englewood Cliffs, NJ: Prentice-Hall, Inc. 
 
Journal of Occupational 
Behavior, 2, 99-113.   
 
Maslach, C., &Leiter, M. P.  (1997). The truth about burnout. How organizations cause personal stress 
and what to do about it. California, San Francisco:  Jossey-Bass publishers. 
 
Maslach, C., Schaefeli, W. B. and Leiter, M. (2001).Job burnout.Annual Review of Psychology, 52, 397-
422. 
 
Moore, W., & Esselman, M. (1992).Teacher efficacy, power, school climate and achievement: A 
. Paper presented at the annual meeting of the American Educational 
Research Association, San Francisco. 
 
Canadian 
Journal of Education, 17, 51-65. 
 
Skaalvik, E. M., & Skaalvik, S. (2007). -efficacy and relations with strain 
factors, perceived collective teacher efficacy, an Journal of Educational Psychology, 
99, 611-625. 
 
------------ - Teaching and 
Teacher Education 26, pp. 1059 -1069. 
 
Soderfelt, M., &  Social Work, 40, 638-647.  
 
Tschannen-Moran, M., Woolfolk Hoy, A., & Hoy, W. 
Review of Educational Research, 68, 202 248. 
 
